Inclusion Strategy — Bourne Grammar School

This statement details our school’s approach to delivering inclusive practice for all
children, including those with SEND, funded by our core school budget (including the
notional SEN budget) and the inclusive mainstream fund (IMF).
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Statement of intent

Our vision is "Inspiring and empowering our community to believe, grow and
succeed together for a bright future." This vision underpins our commitment to
creating a truly inclusive school where every student feels valued, respected and
supported to achieve their fullacademic, personal and social potential, regardless of their

starting point, background orindividual needs.

Our Inclusion Strategy is built around the seven principles of inclusion and is
underpinned by the belief that barriers to learning should be identified early and
addressed through high-quality universal provision before targeted intervention is
required. We are committed to maintaining high expectations for every learner by
providing adaptive teaching, evidence-informed practice, effective pastoral support and

a graduated response to meeting individual needs.
The seven principles are:

(1) Ambitious leadership and governance that embeds inclusion.

(2)Evidence-based support prioritising early intervention.

(3) High-quality adaptive teaching with a curriculum designed for all learners.

(4) Enriching provision beyond the classroom that all students can access.




(5) A safe and respectful culture fostering belonging, attendance and participation.
(6) Strong partnerships with families and wider services.

(7) Inclusive environments with continuous improvements to accessibility.

Some students, including those with SEND, disadvantaged students, looked after and
previously looked after children, young carers, students with English as an Additional
Language (EAL), and those experiencing social, emotional or mental health difficulties,
may require additional support. Our strategy focuses on removing barriers to ensure that
every student has the opportunity to participate fully in all aspects of school life.

The strategy has been developed through careful analysis of school performance data,
attendance, behaviour, student voice, parental feedback and self-evaluation, alongside
research evidence from the Education Endowment Foundation (EEF) and the
Departmentfor Education. Thisevidenceinforms ourapproach to strengthening universal
provision, developing staff expertise and continuouslyimprovinginclusive practice across
the school.

We work closely with families, feeder primary schools, external agencies and the wider
community to ensure that support is personalised and effective. Our extensive transition
programme enables teaching staff to work alongside primary colleagues, visit feeder
schools and welcome pupils into Bourne Grammar before they join Year 7. The Head of
Year 7, SENCO and pastoral teams work collaboratively with families to ensure that
transition is both academicallyand emotionally successful,while ongoingcommunication
throughouta student's education strengthens home-school partnerships and promotes
positive outcomes. The same principles apply to transition into and through the Sixth
Form.

Through high-quality pastoral care, enrichment opportunities, careers education,
extracurricular activities and student leadership, we aim to ensure that every young
person experiences a genuine sense of belonging and has the opportunity to believe in
themselves, grow in confidence and succeed.

Barriers to learning and participation

At Bourne Grammar School, we regularly analyse pupil information, assessment data
and pastoral information to identify the key barriers that may prevent pupils from fully
accessing learning and participating in school life. These barriers inform our universal
inclusive practice as well as targeted interventions to ensure every student has the
opportunity to thrive.



Barriers

Detail of barrier to learning (including notable trends or
themes over time, such as a growing prevalence or
increasing complexity)

Processing, working-memory and
language demands.

'Slow processing' has been one of the most prevalent SEN
condition on our SEN register every year forthe past 3 years, with
(at time of publication October 2026) 36 students, 15% on our
register. The nature of the support required for students with this
barrier varies, but commonly they require clear explanations,
reduced cognitive load, retrieval opportunities and appropriate
examination access arrangements across all subjects.

Social communication, sensory needs
and transitions.

‘Autism’ is the most prevalent SEN condition on our SEN register,
with (at time of publication, October 2026) 66 students, 25% on
our register. Students may experience barriers relating to social
communication, sensory processing, uncertainty, changes of
routine and transitions. Predictable routines, structured learning
environments, visual supports and explicit communication can
support full participation in school life.

Attention, executive functioning and
self regulation

‘ADHD’ is the second most common SEN condition on our SEN
register, with (at time of publication, October 2026) 53 students,
20% on our register. Students may struggle with sustaining
attention, organising equipment and work, initiating tasks,
managing working-memory demands and regulating impulses.
Universal classroom strategies, alongside targeted pastoral and
academic support, are essential to maximise engagement,
independence and academic success.

Anxiety, well being and attendance.

The School has seen increasing levels of emotionally based
school avoidance (EBSA), social anxiety and mental health
needs. There are (at the time of publication, October 2026) 22
students, 8% on our register with diagnosed anxiety. These
barriers can affect attendance, participation, concentration,
confidence and willingness to seek support, requiring a graduated
response involving pastoral staff, families and external agencies
where appropriate.

Financial barriers to participation

During the academic year (25/26) there were 80 students that
were eligible for pupil premium funding. In 2026/27, the number
has increased to 110. Financial hardship can create significant
barriers to learning, including reduced access to educational
resources, technology, enrichment opportunities, transport and
wider cultural experiences. We aim to minimise these barriers
through high-quality teaching, targeted academic support,
financial assistance where appropriate, access to enrichment
activities, careers guidance and strong pastoral support, ensuring
that disadvantage does not limit opportunity or achievement.




Activity in this academic year

Description of activity (noting evidence and
barrier numbers addressed)

Activity type

(whether itis
universal or
targeted)

Total budgeted cost
(this should account for
spend from IMF and
core budget allocations)

High-quality adaptive teaching across all
subjects, including explicitinstruction, retrieval
practice, scaffolding, reduced cognitive load, dual
coding and adaptive questioning. Agreed inclusive
practices will be consistently evident across
subjects, where appropriate. (Barriers 1-5;
principles 3 and 5)

Whole-school staff training on autism, ADHD,
slow processing, anxiety, trauma-informed practice
and inclusive classrooms to improve teacher
confidence and classroom practice. (Barriers 1-4;
principles 2, 3 and 5).

This activity is informed by the Education
Endowment Foundation (EEF) guidance Special
Educational Needs in Mainstream Schools, which
highlights that high-quality teaching is the most
important lever schools have to improve outcomes
for pupils with SEND. Staff development focuses
on adaptive teaching, scaffolding, explicit
instruction, metacognition, cognitive and
metacognitive strategies, and effective deployment
of teaching assistants.

Universal

IMF £5000




Inclusion Base development and provision

Description of activity (noting evidence and
barrier numbers addressed)

Activity type
(whether itis
universal or
targeted)

Total budgeted cost
(this should account for
spend from IMF and
core budget allocations)

The SEND base will become an inclusion hub,
broadeningits scope. Bespoke education plans will
be putin place for students using the inclusion
base. These plans will be reviewed regularly. The
inclusion base will be there to support all the
students in ourinclusion groups and will be an
available space for them at lunchtimes to give them
time to decompress from lessons.

Providing time-limited personalised support for
students experiencing barriers to learning,
emotional regulation or reintegration, with clear
referral, review and reintegration to support
successful access to mainstream lessons. (Barriers
1-4; principles 2, 5 and 7)

EEF guidance highlights that high quality teaching
has the greatest impact on improving outcomes
for pupils with SEND, while the DfE emphasises
that specialist provision should strengthen
inclusive practice across the whole school. (DfE,
Inclusion bases in schools)

Targeted/Universal

IMF £13,000



https://www.gov.uk/government/publications/inclusion-bases-in-schools
https://www.gov.uk/government/publications/inclusion-bases-in-schools

Targeted academic support (for example, tutoring, one-to-one

support structured interventions)

Description of activity (noting evidence and
barrier numbers addressed)

Activity type

(whether itis
universal or
targeted)

Total budgeted cost
(this should account for
spend from IMF and
core budget allocations)

Provide targeted interventions for KS3, KS4 and
KS5, including mentoring and 1 to 1 sessions and
small group sessions. (Barriers 1—4; principles 2
and 3)

Evidence from the EEF SEND guidance report
highlights the importance of carefully matched
interventions, early identification, collaboration with
families and effective implementation of specialist
support alongside high quality classroom teaching

Targeted

IMF £7000

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Description of activity (noting evidence and
barrier numbers addressed)

Activity type

(whether itis
universal or
targeted)

Total budgeted cost
(this should account for
spend from IMF and
core budget allocations)

Enhanced pastoral and wellbeing provision through
mentoring, counselling and family support. (Barriers
4-5; principles 2, 5 and 6)

Provision is informed by EEF guidance which
demonstrates that social and emotional learning
approaches can improve pupils’ wellbeing,
behaviour, attendance and academic outcomes.
Interventions focus on emotional regulation,
resilience, self-awareness, relationships and
readiness to learn

Universal with

Targeted support.

IMF (£7986.57)

Enrichment and extracurricular participation,
including financial support where required to
ensure disadvantaged pupils access clubs,

Universal with
targeted support.

Pupil Premium funding

(£21,000)




educational visits, residential experiences and IMF

leadership opportunities. (Barrier 5; principles 4, 5

and 6)

DfE guidance recognises that inclusion should be
evaluated through aftendance, engagement,
participation and belonging as well as attainment

(£5,000)

Intended outcomes

This explains the clear, realistic outcomes we wantourinclusive approaches to achieve
by the end of our inclusion strategy, and how we will measure whether they have

been achieved.

Intended outcome

Success criteria

High-quality inclusive teachingis
consistently evident across the school.

By July 2027, learning walks, lesson observations and
other quality assurance activities demonstrate increasing
consistency in the implementation of agreed inclusive and
adaptive teaching practices across all departments,
including scaffolding, modelling, effective questioningand
appropriate reasonable adjustments.

Staff confidence in identifying and meeting a range of
additional needs improves from the 2026 baseline,
supported by targeted professional development.

Student voice, attainment and progress data demonstrate
that students across our six inclusion groups (SEND, Pupil
Premium, LAC/PLAC, Young Carers, EAL and Service
Premium) feel appropriately supported, can access the
curriculum alongside their peers and make positive
progress in their learning.

The Inclusion Base effectively supports
learning, engagement and reintegration.

By July 2027, the physical environment and resources
within the Inclusion Base are improved to provide an
appropriate, calm and purposeful space for students
requiring short-term additional support. Student and staff
feedback demonstrates that the Inclusion Baseis an
effective and supportive provision.




Students report a stronger sense of
belonging and wellbeing.

Relevant measures from the annual student survey
demonstrate a positive or improving picture for belonging,
wellbeing and access to support. Student voice from key
inclusion groups is used alongside whole-school survey
data to identify areas for development and evaluate the
impact of provision.

Disadvantaged pupils access the full life
of the school.

Participation of disadvantaged students in educational
visits, clubs, societies, careers activities and other

enrichment opportunities is monitored and shows an
increase in participation rates. The attainment and

with strategies evaluated and adjusted in response to
identified need.

Review of the previous academic year
First review duein 2027-2028.

Further Information.

Activities outlined in this strategy are funded through a combination of the school's core
budget, notional SEND funding, Pupil Premium funding and the Inclusive Mainstream Fund
(IMF). The school's IMF allocation of £37,986.57 will support targeted improvements in
inclusive teaching, staff professional development, early identification, appropriate
resources and the environment and effectiveness of the Inclusion Base. Funding will be
deployed strategically, with its impact monitored through student outcomes, participation,
attendance, student voice and evaluations of inclusive practice.

This strategy should be read alongsidethe school's SEND Information Report, SEND Policy,
Accessibility Plan, Equality Objectives, Pupil Premium Strategy, Behaviour Policy,
Attendance Policy and Safeguarding arrangements. Together, these documents set out our
commitment to meeting statutory responsibilities and promoting equality of opportunity
across the school.

progress of disadvantaged students are reviewed termly,
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